
Restore Project Tool Kit  

 

 

Tool 1:  Professional 

Learning Groups (PLG's)  

 
Presents two versions of the PLG:  

 

1:  Restore óPractical Applicationô PLG  

 

2:  IIRPôs óTheory Reinforcementô PLG 
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Professional Learning Group (PLG)  
 
The Professional Learning Group (PLG) (A.K.A.  ï 
óProfessional Learning Community ô)  is a key part of the 
process required to successfully implement, embed, 
maintain and sustain restorative practices in any 
organisation.  
 
PLGôs are particularly useful  in the implementation of 
restorative practices ( RP)  in schools , where competing 
demands due to high level of abstractions and the 
constant pressure to deliver in other areas . This  
environment demand s a very focussed approach if RP 
is to be delivered in a safe, efficient and effective way, 
meeting the needs of the school and all those it serves.  
 
This Restore Project tool introduces two versions of the 
PLG process and its application to RP . The first is a 
ópractical applicationô of RP version developed by the 
Restore Project and the second is  a ótheory 
reinforcement ô version developed by IIRP www.iirp.edu  
 
The Restore Project acknowledges IIRPôs copyright in 

the ir  material, and thanks them  for giving their 
permission to use the extracts from their program.  
 
IIRP can provide further support and provide complete 
tools through their óSaferSanerSchoolsô whole school 
change program. Visit https://www.iirp.edu/continuing -
education/safer -saner -schools  for more details.  
  

http://www.iirp.edu/
https://www.iirp.edu/continuing-education/safer-saner-schools
https://www.iirp.edu/continuing-education/safer-saner-schools
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1.  Restore óPractical Applicationô style of PLG  

 

The Restore  style of PLG  focuses upon the practical application of 

restorative practices (RP) across the whole school. This involves  reviewing 

current practice and deciding if and how  RP might improve, enhance or 

replace existing practice , thereby ensuring RP is experienced throug hout 

the  school  and all those they serve in a very real and tangible form . 

 

This PLG process focuses upon the application of the following key 

elements  of restorative and relational practice:  

The Social Discipline Window (SDW)  

Fair Process  

Free expression of Emotions (Affect Theory)  

Restorative Questions (and language)  

Separating the óDeed for the Doer / óAct from the Actorô 

Overleaf you will find the Guidelines for this style of PLG, followed by 

relative materials required to carry them out  and three PLG óIndividual 

Taskô examples .  

Using the process described on page 4, the schoolôs Senior Leadership 

Team (SLT) identified several issues identified by them as a result of this 

PLG process, using the four boxes to map them. They then recorded them 

all on óIndividual Taskô sheets , of which the following are three examples:  

1.  Transition of Year 6 pupils to feeder High School. Information 

sharing and continued support plan.  (Identified as in the WITH  box)  

 

2.  Occurrences of unacceptable behaviour at lunch t ime, mainly boys 

not taking part in unfocused adult led activities.  (Identified as in the 

TO box)  

 

3.  Chill out club/room (my cloud space) to be available at breaks to 

use as a sanction for poor behaviours.  (Identified as in the NOT 

box)  
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Professional Learning Groups (PLGôS) Guidelines 

 

 

 

  

/ǳǊǊŜƴǘ 
ǎƛǘǳŀǘƛƻƴ 

ω[ƛǎǘ ǿƘŀǘ ƛǎ ƘŀǇǇŜƴƛƴƎ bh² όbh¢ ǿƘŀǘ ȅƻǳ ƘƻǇŜ ƛǘ ǘƻ ōŜ ǿƛǘƘ wtύ 

ωLŘŜƴǘƛŦȅ ƴŜǿ ŀŎǘƛƻƴǎ ǊŜǉǳƛǊŜŘ ǘƻ ƳŀƪŜ ƳƻǊŜ ǊŜǎǘƻǊŀǘƛǾŜ 

ωtƭƻǘ ƻƴ t[D ¢ŀǎƪ ǎƘŜŜǘ ό{5²ύ 

!ǎǎŜǎǎ 

ω5ƛǎŎǳǎǎ ǘƘŜ ϥŀǇǇǊƻǇǊƛŀǘŜƴŜǎǎϥ ƻŦ ŜŀŎƘ Ǉƻƛƴǘǎ Ǉƻǎƛǘƛƻƴ 

ωLŘŜƴǘƛŦȅ ǿƘƛŎƘ Ǉƻƛƴǘǎ ƴŜŜŘ ǘƻ ōŜ ǿƻǊƪŜŘ ƻƴ 

[ƻƎ 

ω¢ǊŀƴǎŦŜǊ ƛƴŘƛǾƛŘǳŀƭ Ǉƻƛƴǘǎ ǘƻ t[Dπ¢ŀǎƪ {ƘŜŜǘ πLƴŘƛǾƛŘǳŀƭ 5ŜǎŎǊƛǇǘƛƻƴ 

ω¦ǎŜ ǘƘŜ р ϥwŜǎǘƻǊŀǘƛǾŜ ϥ ƘŜŀŘƛƴƎǎ ǘƻ ŀƴŀƭȅǎŜ ŎǳǊǊŜƴǘ ǇǊŀŎǘƛŎŜ 

!Ŏǘƛƻƴ 

ωLŘŜƴǘƛŦȅ ϥ!Ŏǘƛƻƴǎϥ ǘƘŀǘ ǿƛƭƭ ƳŀƪŜ ǘƘŜ ǇǊŀŎǘƛŎŜ ƳƻǊŜ ǊŜǎǘƻǊŀǘƛǾŜ 

ω¢ŀǎƪ ŀ [ŜŀŘ tŜǊǎƻƴόǎύ ǘƻ ƻǾŜǊǎŜŜ ǘƘŜ ŀƎǊŜŜŘ ϥ!Ŏǘƛƻƴǎϥ 

wŜŎƻǊŘ 

ω¦ǎŜ ǎǇǊŜŀŘǎƘŜŜǘ ǘƻ ǊŜŎƻǊŘ ƛƴƛǘƛŀƭ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǇǊŀŎǘƛŎŜ 

ω/ƻƭƻǳǊ ŎƻŘŜ ŀǎ ŀǇǇǊƻǇǊƛŀǘŜ 

!Ŏǘƛƻƴ 

ω[ŜŀŘ tŜǊǎƻƴόǎύ ǘƻ ƳƻƴƛǘƻǊ ǇǊƻƎǊŜǎǎ ŀƴŘ ǊŜǇƻǊǘ ǘƻ t[D 

ω{ǇǊŜŀŘǎƘŜŜǘ ǳǇŘŀǘŜŘ ǘƻ ǎƘƻǿ ǇǊƻƎǊŜǎǎ 

!ǎǎŜǎǎ 

ω¦ǎŜ ǘƘŜ р ϥwŜǎǘƻǊŀǘƛǾŜϥ ƘŜŀŘƛƴƎǎ ǘƻ ǊŜŀǎǎŜǎǎ ǊŜǾƛǎŜŘ ǇǊŀŎǘƛŎŜ 

ω/ƻƴǎƛŘŜǊ ƛŦ ŦǳǊǘƘŜǊ ŀŎǘƛƻƴǎ ŀǊŜ ǊŜǉǳƛǊŜŘ 

wŜŎƻǊŘ 

ω¦ǎŜ ǎǇǊŜŀŘǎƘŜŜǘ ǘƻ ǊŜŎƻǊŘ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǊŜǾƛǎŜŘ ǇǊŀŎǘƛŎŜ 

ω/ƻƭƻǳǊ ŎƻŘŜ ŀǎ ŀǇǇǊƻǇǊƛŀǘŜ 
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Example forms for use with this style of PLG:  

 

Å The first form is used to  record the current situation and document  what 

is happening NOW (NOT what you hope it to be with RP)  

Å Identify new actions required to make more restorative  

Å Plot on PLG Task sheet Social Discipline Window (SDW)  

Needs to be printed/drawn on at least A3 sheet to give room for full 

record to be created, a s below:  

 

PLG TASK SHEET : SCHOOL NAME? ï Senior Leadership Team (SLT)  

TASK: A PLG to implement and put theory into practice within 

SCHOOL NAME?  

 

 

See the completed example overleaf.  
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The PLG then discuss the 'appropriateness' of each points position  in the 

grid and then i dentify and agree which point s need to be worked on . 

Å These are then all individually transferred to a PLG óIndividual Taskô 

sheet as overleaf, using the 5 'Restorative ' headings to analyse current 

practice.   
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PLG óINDIVIDUALô TASK SHEET  

(SCHOOL NAME? SENIOR LEADERSHIP TEAM GROUP  (SLT)  

 

INDIVIDUAL TASK DESCRIPTION:  

 

_______________________________________________________ __  

TASK LEADER/s:  ______________________________________________ ___  

 

Does this task work WITH ï TO ï FOR -  NOT?  (Circle as Appropriate)  

NOTES: 

________________________________________________________________

____________________________________________________________ ____  

 

ACTION/s (SMART?) : 

________________________________________________________________

_________________________________________ _______________________

________________________________________________________________

________________________________________________________ ________  

 

Is fair process being observed in this task? Y/N  

(ENGAGE ï EXPLAIN -  CLEAR EXPECTATION)  

NOTES: 

________ ________________________________________________________

____________________________________________________________ ____  

 

ACTION/s (SMART?) : 

________________________________________________________________

___________________________________________________ _____________

________________________________________________________________

________________________________________________________ ________  

Page 1   
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Relational language and questions are used within this task? Y/N  

NOTES: 

________________________________________________________________

____________________________________________________________ ____  

ACTION/s (SMART?) : 

________________________________________________________________

____________________________________________ ____________________

________________________________________________________________

________________________________________________________ ________  

 

Does this task allow for the free expression of all emotions? Y/N  

NOTES: 

_________________________________ _______________________________

____________________________________________________________ ____  

ACTION/s (SMART?) : 

________________________________________________________________

________________________________________________________________

_____________ ___________________________________________________

________________________________________________________ ________  

 

Where appropriate, does this task separate the Act from Actor/Deed 

from Doer? Y/N  

NOTES: 

________________________________________________________________

____________________________________________________________ ____  

ACTION/s (SMART?) : 

________________________________________________________________

____________________________________________ ____________________

__________________________________________________________ ______  

REVIEW DATE:  __________________  

Page 2 
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The following tasks are then carried out for each & every  individual task sheet:  

 

 

A review date is set and recorded at the bottom of ea ch  & every  individual task  

sheet , which then leads to the below processes:  

 

 

 

Overleaf you will find three  example s of completed óIndividual Taskô 

sheet s (kindly supplied by one of our Restore Project  -  Bury, UK schools). 

To aid recognition, w e used different colour ed paper for each of the five 

separate PLGôs formed across the two schools we worked with on the 

project.  

Beyond the end of the project, our IIRP Europe partner  can provide 

further advice and support in the use of this style of PLG  at 

Europe@iirp.edu   

  

!Ŏǘƛƻƴ 

ωLŘŜƴǘƛŦȅ ϥ!Ŏǘƛƻƴǎϥ ǘƘŀǘ ǿƛƭƭ ƳŀƪŜ ǘƘŜ ǇǊŀŎǘƛŎŜ ƳƻǊŜ ǊŜǎǘƻǊŀǘƛǾŜ 

ω¢ŀǎƪ ŀ [ŜŀŘ tŜǊǎƻƴόǎύ ǘƻ ƻǾŜǊǎŜŜ ǘƘŜ ŀƎǊŜŜŘ ϥ!Ŏǘƛƻƴǎϥ 

wŜŎƻǊŘ 

ω¦ǎŜ ǎǇǊŜŀŘǎƘŜŜǘ ǘƻ ǊŜŎƻǊŘ ƛƴƛǘƛŀƭ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǇǊŀŎǘƛŎŜ 

ω/ƻƭƻǳǊ ŎƻŘŜ ŀǎ ŀǇǇǊƻǇǊƛŀǘŜ 

!Ŏǘƛƻƴ 

ω[ŜŀŘ tŜǊǎƻƴόǎύ ǘƻ ƳƻƴƛǘƻǊ ǇǊƻƎǊŜǎǎ ŀƴŘ ǊŜǇƻǊǘ ǘƻ t[D 

ω{ǇǊŜŀŘǎƘŜŜǘ ǳǇŘŀǘŜŘ ǘƻ ǎƘƻǿ ǇǊƻƎǊŜǎǎ 

!ǎǎŜǎǎ 

ω¦ǎŜ ǘƘŜ р ϥwŜǎǘƻǊŀǘƛǾŜϥ ƘŜŀŘƛƴƎǎ ǘƻ ǊŜŀǎǎŜǎǎ ǊŜǾƛǎŜŘ ǇǊŀŎǘƛŎŜ 

ω/ƻƴǎƛŘŜǊ ƛŦ ŦǳǊǘƘŜǊ ŀŎǘƛƻƴǎ ŀǊŜ ǊŜǉǳƛǊŜŘ 

wŜŎƻǊŘ 

ω¦ǎŜ ǎǇǊŜŀŘǎƘŜŜǘ ǘƻ ǊŜŎƻǊŘ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǊŜǾƛǎŜŘ ǇǊŀŎǘƛŎŜ 

ω/ƻƭƻǳǊ ŎƻŘŜ ŀǎ ŀǇǇǊƻǇǊƛŀǘŜ 

mailto:Europe@iirp.edu
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Example 1. Transition of Year 6 pupils to feeder High School . 

Information sharing and continued support plan. (Identified as in the 

WITH box)  
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Example 2. Occurrences of unacceptable behaviour at lunch time , 

mainly boys not taking part in unfocused adult led activities. (Identified as 

in the TO box)  
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Example 3. Chill out club/room  (my cloud space) to be available at 

breaks to use as a sanction  for poor behaviours. (Identified as in the 

NOT box)  

  


